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Introduction 
 
Welcome Online and Hybrid Learning Faculty!  
 

The LCCC Online Faculty Handbook is a supplemental guide to provide you with 
additional information about designing and developing courses for the online 
environment. This manual is organized and developed based on the recommendations 
and best practices found in the fields of instructional design and online education. Best 
practices for online or hybrid course design are similar to those in the face-to-face 
classroom. Building upon the Principles of Online Learning, the goal for any course 
developer is to create opportunities that not only provide students with access to course 
materials but also foster interactions with both the content and other students in ways 
that stimulate higher-order thinking processes. 

The goals of this handbook are to: 

• Provide technical and pedagogical support and resources for faculty teaching 
online and hybrid courses. 

• Explain best practices in distance education and how to incorporate those into 
course design and delivery 

There are two modes of distance education instruction:  

• Online: An online distance education course is delivered via the Internet using a 
campus-supported Learning Management System (LMS). No on-campus meetings 
are required. Students are required to use a computer with Internet access as the 
primary technology and may be required to use other available technologies to 
acquire and learn course content. Through regular effective contact, instructor 
and students interact to complete assignments and assessments and to 
demonstrate competency.  

•  Hybrid: A hybrid distance education course replaces some face-to-face class time 
with online instructional time. Any distance education course that requires 
students to attend on-campus orientations, assessments, scheduled class 
meetings, or other required activities is a hybrid course. A campus-supported 
Learning Management System is (LMS) used to provide course content replacing 
face-to-face time. Students must have access to a computer and the Internet.  
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*NOTE: If instructors use the LMS to post materials and engage in discussion but do not 
replace their classroom time with online instruction, this is a web-enhanced course and 
is not considered a distance education course. 

Course Design Overview 
 
You will find it helpful to begin development preparation by clearly defining what 
students are expected to have learned by the end of the course, this is commonly 
known as Backwards Course Design. You can then put together course materials, or 
select new ways of presenting previously developed course materials, that serve the 
learning objectives you have chosen. 

When designing/developing a course, remember that: 

• Learning is an active process and takes place when students are engaged with 
the materials in a meaningful way 

• Students bring their own experiences and background knowledge (schema) to 
the course. Course activities should provide ways to activate students’ schema 
about a topic and use that information to scaffold (build) upon their knowledge. 

• Students learn best when called upon to integrate course materials in a way that 
has real-world applications. 

Designing Courses Backwards: A ‘Forward Looking’ Approach to Effective 
Instruction 

You’ve got your calendar in one hand and your content outline in the other, and you 
are ready to design your course. “What will you cover?” That’s forward thinking, and 
best practices on course development indicate the most successful courses are 
designed backward. Start with, “What should your learners learn?” or “What should 
your learners ‘remember’ next semester, or next year?” 

Consider the topic and level of your course, and ask yourself: 

• What is the most important information students should learn and remember 
from this course (facts and other kinds of core knowledge)? 

• What are the most important ideas that students should understand after 
taking this course (theories, approaches, perspectives, and other broad themes 
in your field)? 

• What are the most important skills that students should develop in this course 
(laboratory skills, problem-solving skills, creative skills, writing skills, etc.)? 
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Figure 1. Backwards Course Design Process 

 
 

Why bother with Backwards Course Design?  

• The competencies and objectives will be threaded throughout the course, and 
provide unifying themes and context for the material you cover. 

• These choices define the skills embedded in homework, projects, exams, etc. 
Students who have met the learning objectives will be able to do what? Student 
work becomes more obviously relevant to the topic, exam questions or projects 
become more authentic. 

• This process helps distill the huge content “problem.” Cutting content is always 
painful, but we know we have to do it and by working backwards it establishes 
priorities. 

Be as specific as possible. For example, an instructor of modern American history 
might identify the timeline of key historical events and periods as important while 
another instructor may identify the ability to compare modern history to other 
significant historical trends as an important skill. Different courses may emphasize 
one type of learning objectives more than others. For example, you may have an 
enormous amount of explicit knowledge to cover in an introductory course or 
procedural knowledge course for advanced students.  



Center for Learning Technologies – Online Course Design Handbook 
6 

If you get lost in a sea of possible learning objectives and find yourself overwhelmed, 
consider dividing them into those that are essential (e.g., those that students must 
reach in order to demonstrate competence) and those that are desirable. To decide 
which objectives are essential, you may want to talk with faculty members whose 
courses follow yours in a major. If the curriculum is already established, use previous 
syllabi or talk to previous instructors to find out what has historically been considered 
essential in the course. 

Desirable objectives, on the other hand, reflect your idealistic side:  

• What are your dream learning objectives for a student taking this course?  
• Do you care more about breadth of knowledge, imagining your students fielding 

a broad variety of questions on your field (as an instructor of an introductory 
course might)?  

• Or do you care more about depth of knowledge, imagining your students deep in 
the trenches of a specific research problem or creative project (as an instructor 
of a seminar might)?  

• What kinds of intellectual and practical challenges would your students ideally be 
able to face head-on and conquer? 

For example, an instructor of science, a desirable learning objective might be the 
ability to design and analyze a research study; for an instructor of business, it might 
be the ability to construct a business plan that a potential investor would get excited 
about. 

You will, of course, need to take into account such considerations as: what you can 
realistically fit into a semester, what are the department expectations, whether or 
not it is part of a sequence, student’s prior knowledge, and your own strengths and 
experience as an instructor. Consequently, it may take several iterations of teaching 
and revising a course before you feel confident about your students’ ability to 
achieve all of the desirable goals. As such, it is important to emphasize the essential 
learning objectives first, with an eye to facilitating desired learning whenever 
possible. 

Course Competencies Overview 
 
Competencies define the skills and/or knowledge requited to successfully perform a task 
or activity. In General, one competency is supported by several applied skills and/or 
knowledge as defined in the associated learning objectives. In this way, competencies 
ensure consistency across multiple sections of a course and provide a framework for 
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assessing a learner’s level of understanding and/or performance. It is important to 
remember that a course competency describes the learning outcomes that are expected 
NOT instructor or student activities within the course. Competencies are general 
statements about what learners should know or be able to do upon completion of the 
course, and how they will demonstrate proficiency. 

When writing course competencies, be sure that the individual competencies 
appropriately address the knowledge domain (cognitive, psychomotor, and/or 
affective). Build the level of learning from lowest to highest in each domain, e.g., from 
knowledge to evaluation in the cognitive domain. Organize similar knowledge, skills and 
abilities together into a competency rather than creating an extensive number of 
knowledge and skills based competencies. Lastly, be sure to relate competencies to pre- 
or post-requisite knowledge and skills.  

How to write a competency  

1. Begin with a present tense action verb. (Example: Convert meters to points and 
inches.)  

2. Each action verb requires an object. (Example: Identify bacteria, fungi, and 
parasites.) 

3. Each competency is measurable and/or observable. (Example: Describe general 
methods of child study by explaining such procedures as longitudinal study, case 
study and correlational study.)  

4. Each competency is based on performance. (Example: Evaluate literacy genre 
from a historical perspective by comparing and contrasting the literary works in 
the 19th Century.)  

5. Do not use evaluative or relative adjectives. (Do not use words like good, 
effective, appropriate.) 

6. Do not use evaluative or relative adverbs. (Do not use words like quickly, slowly, 
immediately.)  

7. Do not use qualifying phrases, such as “Write with greater confidence.”  

In many cases, the course competencies and learning objectives have been developed, 
and can be found in the Master Course of Record (MCOR). If you need a copy of the 
MCOR, please contact your Dean or Department Chair. 
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Course Competency Examples 
 

• Students will demonstrate knowledge of solving systems of linear equations and 
inequalities. 

• Students will apply a comprehension of nutritional research. 
• Students will demonstrate knowledge in completing the accounting cycle. 
• Students will demonstrate analysis of aesthetics, philosophy, and visual images. 
• Students will demonstrate an understanding of the importance of language in the 

development of culture. 
 

Learning Objectives Overview 
Specific, measurable objectives help you, both in designing your course and in 
assessing its success. To articulate them, consider these questions to help you 
determine what you want your students to know and be able to do at the end of your 
course. 

1. What are the most important concepts (ideas, methods, theories, approaches, 
perspectives, and other broad themes of your field, etc.) that students should be 
able to understand, identify, or define at the end of your course? 

2. What would constitute a firm understanding, a good identification, etc., and how 
would you assess this? What lower-level facts or information would students need to 
have mastered and retained as part of their larger conceptual structure of the 
material? 

3. What questions should your students be able to answer at the end of the course?  

4. What are the most important skills that students should develop and be able to 
apply in and after your course (quantitative analysis, problem-solving, close reading, 
analytical writing, critical thinking, asking questions, knowing how to learn, etc.)? 

5. How will you help the students build these skills and how will you help them test 
their mastery of these skills? 

6. Do you have any affective goals for the course, such as students developing a love 
for the field? 
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Using Bloom’s Taxonomy 
 
Bloom’s Taxonomy is a classification of learning which is useful in understanding the 
different processes — cognitive, affective and psycho-motor — that students employ to 
learn. Even though all skill sets are important for online course development, the 
cognitive domain provides a useful rubric for the fundamentals of course design. 
Although course design involves a complex combination of pedagogical materials and 
activities, Bloom’s Taxonomy provides a straightforward way to frame language for 
classroom activities. It is important to keep in mind that even though the concepts are 
linear in the taxonomy, there is often overlap between skills. An activity or project that 
might be in the creating domain, for example, can also include skills such as 
analyzing, applying and remembering.  

 

The following figure details each skill in greater detail giving sample language that can 
be used can use to scaffold and construct activities for the classroom, as well as 
examples of student-centered activities that can be used in distance education. 
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Figure 2. Useful Verbs for Stating Learning Objectives – Bloom’s Taxonomy. 
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Learning Objectives Examples 

Below are examples of learning objectives written for various disciplines: 

Languages and Literature 

 Students will be able to apply critical terms and methodology in completing a literary 
analysis following the conventions of standard written English 

 Students will be able to locate, apply, and cite effective secondary materials in their 
own texts. 

 Students will be able to analyze and interpret texts within the contexts they are 
written. 

 Foreign language students will be able to demonstrate oral competence with suitable 
accuracy in pronunciation, vocabulary, and language fluency. 

 Foreign language students will be able to produce written work that is substantive, 
organized, and grammatically accurate. 

 Foreign language students will be able to accurately read and translate texts in their 
language of study. 

Humanities and Fine Arts 

 Students will be able to demonstrate fluency with formal vocabulary, artistic 
techniques and procedures of two-dimensional and three-dimensional art practice. 

 Students will demonstrate in-depth knowledge of artistic periods used to interpret 
works of art including the historical, social and philosophical contexts. 

 Students will be able to critique and analyze works of art and visual objects. 
 Students will be able to identify musical elements, take them down at dictation, and 

perform them at sight. 
 Students will be able to communicate both orally and verbally about music of all 

genres and styles in a clear and articulate manner. 
 Students will be able to perform a variety of memorized songs from a standard of at 

least two foreign languages. 
 Students will be able to apply performance theory in the analysis and evaluation of 

performances and texts. 

Physical and Biological Sciences 

 Students will be able to apply critical thinking and analytical skills to solve scientific 
data sets. 

 Students will be able to apply the scientific method to solve problems. 
 Students will be able to demonstrate written, visual, and/or oral presentation skills 

to communicate scientific knowledge. 
 Students will be able to acquire and synthesize scientific information from a variety 

of sources. 
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 Students will be able to apply techniques and instrumentation to solve problems. 

Mathematics 

 Students will be able to translate problems for treatment within a symbolic system. 
 Students will be able to articulate the rules that govern a symbolic system. 
 Students will be able apply algorithmic techniques to solve problems and obtain valid 

solutions. 
 Students will be able to judge the reasonableness of obtained solutions. 

Social Sciences 

 Students will be able to write clearly and persuasively to communicate their scientific 
ideas clearly. 

 Students will be able to test hypotheses and draw correct inferences using 
quantitative analysis. 

 Students will be able to evaluate theory and critique research within the discipline. 

Engineering 

 Students will be able to explain and demonstrate the role that analysis and modeling 
play in engineering design and engineering applications more generally  

 Students will be able to communicate about systems using mathematical, verbal and 
visual means 

 Students will be able to formulate mathematical models for physical systems by 
applying relevant conservation laws and assumptions. 

 Students will be able to choose appropriate probabilistic models for a given problem, 
using information from observed data and knowledge of the physical system being 
studied 

 Students will be able to choose appropriate methods to solve mathematical models 
and obtain valid solutions. 

Translating Objectives to Course Content 

Once you have identified the most important learning objectives for your course, you 
are ready to assemble the activities and assessments that will best support those 
goals. To do so, you should focus on three questions: 

1. What materials (textbooks, articles, lecture content) do students need access to 
in order to achieve your learning objectives? Choose your reading and resource 
list based on the quality of the information, ideas, and training provided, and 
use classroom time to fill in the gaps between your goals and the content of 
those readings/ resources. 
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2. What assignments (papers, problem sets, projects) and experiences 
(discussions, labs, field trips, and collaborative activities) will give students the 
opportunity to reinforce the information and ideas of the course, as well as 
practice key skills? 

3. What should students be able to do to demonstrate that they have met these 
key learning goals? The answer(s) to this question will be the basis for your 
grading structure, as well as the format and content of graded exams, 
homework, and projects. For example, if one of your essential learning 
objectives is improved analytical thinking, make sure that your exams and 
assignments require it. 

The next steps for course development are to select the specific readings/lecture 
materials, class activities, practice and graded assignments/assessments that will 
make up the course. You can weed through the course materials already prepared by 
previous instructors of similar courses, with an eye for those materials that best 
meet your course objectives. If you are embarking on developing a new course, you 
have the freedom and challenge of building your course materials from scratch.  

Developing Courses at LCCC 
 
The Course Design principles that have been provided in the preceding overview are 
very useful, especially for creating new courses that have never been offered before. 
Those same guidelines are also effective for revising or translating an existing course 
into an online offering, which is normally the most common course design activity at 
LCCC. Additionally, the Center for Learning Technologies provides a great deal of 
resources and methods for helping you develop an online course. 

LCCC Online Course Design Layout 
 
The CLT has developed a modular framework for course development that is based on 
sound instructional design principles and best practices for online learning. It is 
intended to provide an organizational structure for course components that provides a 
clear and consistent learning experience for LCCC students in an online environment. 
The orderly arrangement of course materials affords students with well-defined 
navigation points in the course and helps “manage their expectations” about where to 
find various course components. In addition, the modules assure that every course 
contains the important design components to promote a quality course offering.  
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1. Course Overview Module 

a. Overview – Contains information about the course (expectations, course 

competencies, etc.) 

b. Course How-To’s – Information/job aids about technology, major projects or 

activities 

c. Instructor Resources – This is kept in ‘Draft’ so the students cannot see it 

and is used to share information about the course with other instructors. 

a. Welcome message - Course tour (video) introducing general layout and 

special instructions for the course (e.g. project information, important 

dates, etc.) 

b. Instructor Biography – Information about the instructor, be sure to include 

your commitment statement 

c. Syllabus – Use official LCCC syllabus (can be obtained from your Dean) with 

specific course information 

d. Tentative course schedule – Outline of content (organized by modules) 

taught over the course of the semester with corresponding 

activities/assignments. 

2. Units (general sections of related course content topics; developed as determined 

by the ID, will not occur in every course) 

3. Module (discrete content topics, nested below Units) 

• Overview - Specific information and activities related to the module (i.e. 

learning objectives, assignment list, etc.) 

• Learning resources – Any items the students need to ‘learn’ the information 

(i.e. PowerPoints, lectures, readings, etc.) 

• Learning activities – Assignments, quizzes, paper, discussion, etc. that the 

student must complete in order to show competency in the content. 
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Figure 2. Example of Hierarchical Navigation 

 

CLT Course Design Process 

All LCCC online courses are systematically developed. During the initial meeting, the 
Instructor and Instructional Designer will review the LCCC common course layout and 
components for online courses. Along with the standard course materials, there are 
several other items that must be developed by the Instructor. These additional 
elements provide reminders and prompts for instructors about common course 
requirements, and informs the learners about the course activities and the technologies 
that are used. Below is a checklist of the expected phases of online course development 
at LCCC. 

1. Analysis and review course and MCOR 

a. If no MCOR will need to create one – develop competencies and objectives 

b. Identify course competencies  

c. Develop learning objectives to meet the competencies 

2. Course Map (see Appendix A for example) 

a. Focus is more on the curricular level 

b. Identify what institutional, program, and course competencies are met  

c. Specify common course assignments and assessments 

3. Assignment Map (see Appendix B for example) 

a. Identify and arrange all learning competencies and objectives 

b. These derive from the MCOR, or need to be developed 
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c. Relates to backwards course design and alignment principles 

d. Develop and review 

4. Syllabus and Schedule 

a. Developed first, in order to provide course expectations and structure 

b. In accordance to LCCC Standard Syllabus format 

5. Design and develop major course components  

a. Develop course outline plan, sequencing, and structure  

b. Use Backwards Course Design principles to assure Alignment between 

Learning Competencies, Assessments, Objectives, Activities and Resources 

c. Unit(s )(As needed for pacing purposes) – Overview of the content, 

expectations (e.g. major learning activities/assessments)  

d. Module(s) – with content/topic headings (e.g. The Science of Psychology or 

Introduction to Public Speaking) do not use weeks or dates. A reasonable 

number of modules must be created so that they can be expanded or 

collapsed dependent upon the term length.  

i. Module Overview  

1. Description of specific information covered in the module  

2. Explicit instructions specific for accessing and completing 

module activities and assignments (may include job aids where 

applicable)  

3. Placeholder for activity/assessment due dates (to be completed 

by course instructor)  

4. Course competencies related to the module  

5. Learning objectives related to the module  

ii. 2. Learning Resources  

1. Clear directions for required and optional materials 

2. Lectures/lecture notes (audio/video)  

3. Readings (textbook and/or additional articles/sources)  



Center for Learning Technologies – Online Course Design Handbook 
17 

4. Publisher’s instructor materials (must be customized to focus on 

teachable points from the chapters)  

5. Alternate sources of information (e.g. PowerPoints, websites, 

podcasts, and videos)  

iii. Learning activities – each activity should have clear directions, 

expectations and conditions for full credit, and be mapped to target 

learning objectives via Assignment Map  

1. Discussions  

2. Papers  

3. Labs  

4. Simulations/Role-play/Case Studies  

5. Projects  

6. Quizzes/exams (linked to common course assessments and 

learning objectives)  

7. Other activities (e.g. worksheets, group assignments, speeches 

and demonstrations)  

 

6. Create assessment rubrics – Any associated grading rubrics should be made 

available for learners, and attached to assignments and assessments (i.e. papers, 

discussions, quizzes, etc.)  

7. On-going reviews of course and assessments  

a. Formative evaluation for continuous improvement  

b. Instructor driven and utilizing peer reviews 

c. Meetings and communications as scheduled 

d. Status reports, recommendations and revisions  



Center for Learning Technologies – Online Course Design Handbook 
18 

Summary 
 
The above-listed stages of the course design process at LCCC have been carefully 
developed based on educational research and acknowledged best practices. They are 
intended to provide a systematic procedure to aid instructors in producing high-quality 
online courses. The modular design helps organize and structure the course into 
manageable sections that expedites course navigation, manages learner’s expectations, 
and aids student comprehension.  

 

Center for Learning Technologies  
 
It is the mission of the Center for Learning Technologies’ (CLT) to communicate and 
collaborate with faculty, staff and other LCCC stakeholders to identify curriculum and 
student needs, and develop learning experiences to meet those needs. The CLT offers 
high quality course development services to aid faculty in the design of instructional 
materials and integration of instructional technologies to enhance student learning 
opportunities.  
 

Contact Information: 

Director: Leslie Balsiger, J.D. 307-778-4359 - lbalsiger@lccc.wy.edu  

 

  

mailto:lbalsiger@lccc.wy.edu
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Appendix A  

Table 1 

Sample Course Map from EDFD 2020 online course 

 
Institutional  
Competencie

s 

 
Institutional 

Learning 
Objectives 

 

Program 
Competencie

s 

Program 
Learning 

Objectives 

Course 
Competencie

s 

Course 
Learning 

Objectives 

Common 
Couse 

Assessment 

Common 
Course 

Assignments 

Cultural 
Awareness 

N/A Principle 3: 
Diversity in 
Learning 

N/A Recognize 
diversity 
within the 
classroom 
and 
community 

Examine 
demographic
s of students 
in the past, 
present, and 
future 
 
Identify 
legislation 
that supports 
all students’ 
rights to a 
free and 
appropriate  
public 
education 
 
Explain 
terms and 
concepts 
pertaining to 
diversity and 
culture 
within our 
schools and 
communities 
 
Compare and 
contrast 
multicultural 

Autoethnogr
aphy Project 

Discussion(s) 
Quiz 
School Reform 
assignment 
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theories in 
education 
 
Identify 
one’s own 
cultural 
identity  

Written 
Communicati
on 

N/A Principle 10: 
Relationships 
and 
Partnerships 

N/A Explain 
school 
governance 

Identify the 
structure of 
a typical K-
12 public 
school 
system 
 
Examine the 
funding 
structure of 
public 
schools 
 
Explore state 
and federal 
education 
agencies 
 
Identify 
students and 
teachers 
rights and 
responsibiliti
es 
 
Explain 
school 
governance 

School Board 
Observation/
Paper 

Discussion(s) 
Quiz 
School 
Governance 
assignment 

Written 
Communicati
on 

N/A Principle  6: 
Communicati
on Skills 

N/A Create an 
educational 
philosophy 

Compare and 
contrast the 
5 core 
philosophies 
of education 
 
Analyze 
different 
teaching 
philosophies 

Philosophy 
Paper  

Discussions 
Quiz 
Philosophy 
Analysis 
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through 
observation 
 
Write an  
educational 
philosophy 
based on 
one’s own 
belief’s and 
values 
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Appendix 2 

Table 2 

Sample Assignment Map from EDFD 2020 online course 

Course 
Competencies 

 

Learning 
Objectives 

Module 
Topic 

Activity Supporting 
elements 
in D2L 

Clear 
Directions: 

Rubric? 
Yes/no 

Time 
on 

Task 
Est 

Minutes 

Interaction 
(Stu-

Content, 
Stu-Inst., 
Stu-Stu) 

Recognize 
diversity 
within the 
classroom 
and 
community 

Examine 
demographics 
of students in 
the past, 
present, and 
future 
 
Identify 
legislation 
that supports 
all students’ 
rights to a 
free and 
appropriate  
public 
education 
 
Explain terms 
and concepts 
pertaining to 
diversity and 
culture 
 

# 1 
Diversity 
& 
Multicultural 
Education  

Discussion 
 

Quiz 
 

School Reform 
Assignment 

 
Autoethnography 

  Read book 
  Write paper 

Disc. 
Board 

 
Quiz 
 
Dropbox 
Video 
 
Dropbox 

See Below Y 
 
N 
 
N 
 
 
Y 

60 
 
45 
 
60 
55 
 
400 
   (180) 
   (120) 

Stu-Stu 
 

Stu-Inst 
 
Stu-Comm 
 
Stu-Media 
Stu-Inst 
Stu-Media 
Stu-Inst 
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Compare and 
contrast 
multicultural 
theories 
 
Identify one’s 
own identity   

Explain 
school 
governance 

Identify the 
structure of a 
typical public 
school system 
 
Examine the 
funding 
structure of 
public schools 
 
Explore state 
and federal 
education 
agencies 
 
Identify 
students and 
teachers 
rights and 
responsibilities 
 
Explain school 
governance 
 

  

#3 
Financing & 
School 
Governance 

 
#4 School 
Law & 
Ethics 
 
#5 
Curriculum 
Standards 
& Testing 
 
#6 School 
Reform 

Discussion 
 

Quiz 
 
 
 
 
 

School 
Governance 
Assignment 
 
 
School Board  
   Observation 
    Paper 

Disc. 
Board 

 
Quiz 
 

 
 
 
 

Dropbox 
 
 
 
 
Dropbox 

See Below Y 
 
 
 
N 
 
 
 
N 
 
 
 
 
 
Y 

60 
 
 
 

45 
 
 
 

75 
 
 
 
 
 

75  
60  

Stu-Stu 
 
 
 

Stu-Inst 
 
 
 
Stu-Comm 
Stu-Inst 
 
 
 
 
Stu-Comm 
Stu-Inst 



Center for Learning Technologies – Online Course Design Handbook 
26 

Create an 
educational 
philosophy 

Compare and 
contrast the 5 
core 
philosophies 
of education 
 
Analyze 
different 
teaching 
philosophies 
through 
observation 
 
Write an 
educational 
philosophy 

#2 
Philosophies 
of 
Education 

Discussion 
 

 
 
Quiz 

 
 

Philosophy 
Analysis 
 
Philosophy Paper 

Disc. 
Board 

 
 
 
Quiz 
 
 
Dropbox 
 
 
Dropbox 

See Below Y 
 
 
 

       N 
 
 
       N 
 
 
        Y 

60 
 
 
 

 45 
 
 
 60 
 
 
120 

Stu-Stu 
 
 
 

Stu-Inst 
 
 
Stu-Comm 
Stu-Inst 
 
Stu-Inst 

 
  



Center for Learning Technologies – Online Course Design Handbook 
27 

Individual Assignment Directions: 
 

Diversity Project (Module 1) 
 

Teachers need to become introspective ethnographers in our classrooms to decipher the cultural 
meanings that we and our students bring to the group.  Once teachers understand our 
assumptions and beliefs and can appreciate and accept the unique cultural contributions of our 
students, we can use this knowledge to mediate effectively between the children’s culture and 
the other cultures represented in the school. 

- Nitza Hidalgo, “Multicultural Teacher Introspection”  
 

The autoethnography assignment rests on the assumption that “who you are” matters when it 
comes to teaching/learning.  It is designed to get you to think fully about who you are and 
reflect critically on the ways in which your own socio-cultural identities interact with those of 
the students to create either wider (or narrower) circles of school success.  Some definitions 
you will need to know: 

• Social group—a group of people bounded by a socially defined characteristic such as race, 
ethnicity, gender, religion, sexual orientation, physical or mental ability, age, class, etc.  
Some social groups have relatively more access to social power in society, and some 
have less.  

• Social identity—how people perceive themselves as members of a social group, or being 
perceived by others as belonging to a social group.  These socially constructed identities 
mean something to the person and to society: they have rank, power, and value. 

 

Write a paper comparing your own personal/family (cultural) autobiography with the 
personal/family (cultural) autobiography of one of the authors on the suggested reading list.    

 

I. Read an autoethnography from someone unlike you. A list of suggested books 
is available in the Lib Guides at the Ludden Library:  
http://libguides.lccc.wy.edu/education 

It is best if the book you choose: 

• is about someone from a different cultural/ethnic/social group than your own and a 
group you want to know more about 

• explores the experience of a person from a group historically marginalized in the 
United States 

• is written by a member of that social identity group 
• discusses something about schooling 

http://libguides.lccc.wy.edu/education


Center for Learning Technologies – Online Course Design Handbook 
28 

• is a book that you have not read previously 
 

II. Write a narrative essay that compares and contrasts your own life with this 
person’s life, describing and analyzing the experiences that have shaped who 
you are and who s/he is today or what their life signifies. 

The format/style of the paper is your choice as long as it meets the criteria below. 

 

a.  Analyze the historical contexts (social, political, cultural, and economic, etc.) of the other 
and your own.  To help, look to a generic resource (such as a history book or 
encyclopedia) that will provide you historical and social contextual information.   
 

b. Include a detailed analysis of your social identity as well as that of the other: be sure to 
address multiple facets of your social identity (i.e. ethnicity, socioeconomic class, gender, 
sex, sexual identity, language, religion, age, ability/disability, etc.) and the intersection 
of those of the other. 

 

c.  Once you have completed this analysis, begin making meaning of your life and that of 
the other.  Select and reflect upon significant experiences in both lives that have shaped 
who they were/are, who you are today, and who you want to become.  How do these 
experiences shape who you are in terms of values, beliefs, norms, practices, etc?  How 
do these experiences impact your relations with other people, in particular those of other 
social groups?   

 

d. After completing your contextualized analysis, present who you want to be in your 
classroom.  How do these experiences shape who you plan to become as a classroom 
teacher including how you think as a teacher, what attitudes and values you will hold, 
and what effect this cultural understanding will have on how you teach or exhibit teacher 
behaviors?  Assuming John Dewey was correct that our differences make this nation 
great, how does this awareness impact how you will teach to foster democracy in your 
future classroom?  Connect these to the textbook, class activities, videos, etc. 

 
Remember to include SPECIFIC examples of events and situations that you feel shaped your 
views on these issues and excerpts/paraphrases from the autobiography that shaped the 
views of the other.   

III. Self - 
a. Complete the self-assessment below and submit it with your paper (see 

below). 

  



Center for Learning Technologies – Online Course Design Handbook 
29 

Autoethnography Assignment - Instructor Grading Checklist 

 
Requirements: 

 

_____ Content (75 pts) 

_____ (25 pts.) The project is a thorough, detailed, and critical reflection of the historical and 
social contexts, your own socio-cultural identities and those of the other.  You must 
include mention of as many of these socio-cultural identities as appropriate for yourself 
and the other: 

 

 

Race/Ethnicity 

• Sex/Gender/Sexual  orientation 
• Religion 
• Socioeconomic class 
• Ability/disability 
• Language 

 

 

_____ (15 pts.) You have included significant experiences from your life and that of the 
other. 

 

_____ (15 pts.) Evidence exists that you have examined critically and made meaning of 
these experiences in a way that leads to new insights, new perspectives, new questions, 
new ways of thinking, etc. and that you critically and/or creatively expressed these 
insights, perspectives, etc. 

 

_____ (15 pts.) Effort has been made to think clearly about the impact you will have as a 
teacher on others, but most especially those who are different from you.  

• Your teacher attitudes and beliefs 
• Your definition of teaching for democracy 

_____ (5 pts.) You have cited your source(s) in correct APA format: 
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_____ Self- Assessment (25 pts)  

 

Complete the self- assessment below and submit it with your paper. 

 

_____ (15 pts.) You have included significant experiences from your life and that of the 
other. 

 

_____ (15 pts.) Evidence exists that you have examined critically and made meaning of 
these experiences in a way that leads to new insights, new perspectives, new questions, 
new ways of thinking, etc. and that you critically and/or creatively expressed these 
insights, perspectives, etc. 

 

_____ (15 pts.) Effort has been made to think clearly about the impact you will have as a 
teacher on others, but most especially those who are different from you.  

• Your teacher attitudes and beliefs 
• Your definition of teaching for democracy 

_____ (5 pts.) You have cited your source(s) in correct APA format: 
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Autoethnography Assignment  

Self-Assessment 

 
 
Name _______________________________________ Date __________ 

 

Score  _____ /10 points     Grade__________ 

 

Rubric Requirements 

Rate yourself in the following categories from 0 (you didn’t address it) to 2 (you 
addressed it completely).  For each score, you MUST provide a complete explanation and 
evidence to prove your score. 

 

_____  I briefly summarized the story and compared/contrasted the person in the story 
with my life – including a thorough, detailed, and critical reflection of the historical 
and social contexts, my own socio-cultural identities and those of the Other.  I 
mentioned for myself and the other as many as are appropriate: 

• Race/Ethnicity 
• Sex/Gender/Sexual orientation 
• Religion 
• Socioeconomic class 
• Ability/disability 
• Language 

 

 

_____ I included significant experiences from my life and that of the other, and at least 
one resource helping me contextualize the life of The Other.  
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_____ Evidence exists that I have critically examined my life experiences in a way that 
leads to new insights, new perspectives, new questions, new ways of thinking, in relation 
to my cultural identities/social group memberships. 

 

 

 

_____ I have made an effort to think clearly about the impact I have on others as a 
teacher especially those who are different from me, including making connections to 
class experiences and teaching for democracy. 

 

 

 

 

_____ I took time to make sure my paper is error free (proper usage and mechanics, 
APA style).   
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Please answer the following as honestly and completely as you can.   

 
What was easy and difficult about this assignment? 
 
 
 
 
What were my major things I learned from doing this assignment? 
 
 
 
If I could imagine the person whose life I read heard my presentation and read my 
paper, what do I think they would have to say to me? 

 

 

 

 

 

Do you think this will impact you as a classroom teacher?  If so, how?  If not, why not? 
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Philosophy of Education Project (Module 2) 

Objective:  

To present a concise, complete, and qualitative one-page paper that describes your 
personal teaching philosophy. 

1)      Read Chapter 6 in your text 

2)      Reflect on the following before you begin the writing process: 

1. What is the purpose of education? 
2. What is the role of the teacher? 
3. What should be emphasized in education? 
4. What are the most important skills/subjects to learn? 

3)      Write a one page, SINGLE-SPACED, paper. A 5-paragraph essay format works well for this 
assignment. Include the following criteria. 

1. Which philosophy or philosophies most closely reflects your beliefs/style? 
2. Include philosophical terminology from Chapter 6 with explanations, examples, and/or 

descriptions to better articulate your philosophy. 
3. Share your beliefs/thoughts about education and the teacher’s role. 
4. Share you beliefs/thoughts about the student’s role in education. 
5. Describe the physical learning environment for your future classroom (furniture 

arrangement, technology, etc.) 
6. Summarize your philosophy in a closing paragraph. 

4)      Review, Revise and Edit!    

1. Topic sentences with supporting details 
2. Smooth transitions between paragraphs 
3. Professional and articulate – avoid using “friend,” “love kids,”  
4. No mechanical errors 

  

Note: This is an extremely important paper that will be placed in your portfolio. You will 
probably refer to it again at the University level, when you apply for student teaching, and then 
again when you apply for teaching positions!  
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School Board Project (Module 3) 
 

1) Read Chapter 7 in the text, “Financing and Governing America’s Schools”.   
2) Attend a School Board meeting in your district. Plan on attending the meeting for at 

least one hour. Your observation at a School Board meeting must take place in the 
current semester; past experiences do not qualify for this paper.  Please dress 
professionally and turn off your cell phone for the meeting. 

3) Write a 2-3 page paper addressing the criteria below.  The format of the paper is your 
choice; use complete sentences and proofread carefully. 
 

 Title Page 
o Your name 
o School district 
o Location of meeting 
o Date and time of meeting 

 Observations  
o Total Number of board members 
o Number of male/female members 
o Approximate age ranges of board members (under 40, 40-60, 60+) 
o Name of Chairperson 
o Approximate # of members in the audience  
o Describe the setting (seating arrangement, technology, etc.) 
o Did you notice anybody from the media? If so, did you see mention of 

the meeting later in the newspaper or on television? 
o Were any security measures evident?  If so, describe them. 
o List the sequencing of the meeting agenda. 
o Describe any topics discussed during the meeting. 
o Identify individuals who addressed the board (students, teachers, 

administrators, parents, community members, vendors, guest 
speakers, etc.) 

o Describe how information was conveyed (verbally, handouts, video 
clips, Power Point presentations, etc.) 

o Describe any votes that took place. 
 Reflections 

o What work and preparation do you think had been done by the school 
board members, either as individuals or groups, prior to the meeting? 
Cite specific examples to support your statement. 

o Discuss your overall feelings about one of the topics discussed in the 
meeting or the governance of the public schools.   

o After reading Chapter 7 and attending the meeting, reflect on how the 
School Board will impact you as a teacher in the classroom.   



 

36 
Center for Learning Technologies - Online Course Design Handbook 

 

Module 1 Activity: 

View the video, The Common School, and respond to the five questions listed below. 
Please include the question with your response.  Responses should be approximately 1 
to 2 paragraphs in length for each question. It should be evident from your response 
that you viewed the movie. 

Click here for video: The    username: lccclibrary  password: alpine 

(Note: You can access the video directly from the Ludden Library website by clicking 
on databases, selecting Films on Demand, and typing in The Common School in the 
search engine box.) 

  

• To what extent did early arguments and court cases surrounding African American 
educational issues in the North set a precedent for educational issues in the 20th 
century?  

• How did the growth of American cities and towns influence changes in the education of 
females?  

• What were the underlying reasons for the separation of church and state with regard to 
public education?  

• To what extent did the movement west help shape the development of public education 
in the United States?  

• In your opinion, to what extent did the American system of education succeed or fail at 
becoming the “great equalizer”?  
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Module 2 Activity: 

Read Chapter 6 in your text: Philosophy of Education 

Choose one of the following and write a 3/4 to one-page response.  

 Options – Choose One 

• View a movie that focuses on a teacher as a main character. (Options:  Mr. Holland’s 
Opus, Freedom Writers, Coach Carter, Stand and Deliver. Do not review Bad Teacher for 
this assignment).   Which philosophy do you feel this teacher adheres to? Give specific 
examples from the movie such as assignments, instructional delivery, projects and 
seating arrangements that support your response. 

  

• Write about your most effective teacher.  What philosophy do you feel this educator most 
closely related to? Give specific examples such as assignments, instructional delivery, 
projects and seating arrangements that support your response. 

  

• Observe a classroom teacher in the public schools OR in a live class on campus. (Please 
don’t use the instructor’s name in your paper.) Which philosophy do you feel this teacher 
adheres to? Give specific examples from the observation such as assignments, 
instructional delivery, projects and seating arrangements that support your response. 

Module 3 Activity: 

To become familiar with school governance and great resources for teachers, please 
preview one of the two sites: 

  

• U.S. Department of Education   www.ed.gov 
• Wyoming Department of Education   http://edu.wyoming.gov 

  
Write a 1 to 2 page  synopsis of the department’s purpose and primary initiatives. You 
may want to address elements of the website that would be useful to you as a student 
or teacher. Your paper should be 12 point font, double-spaced, and in APA format. 
Include a reference page.  See attached rubric for grading criteria. 

Module 4 Activity: 

http://www.ed.gov/
http://edu.wyoming.gov/
https://lccc-wy.desire2learn.com/d2l/lms/dropbox/admin/modify/folder_newedit_properties.d2l?db=29864&ou=29517#_msocom_1
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Design a document entitled “Legal Guidelines for New Teachers.” The format is your choice – 
brochure, pamphlet, Prezi or Power Point presentation, etc.  This should include at least 5 
guidelines with reference to a specific law or court decision. Cite where your information is 
found using APA style. 

 Example:   

 Do not make extra copies of a paperback book to hand out in your literature class.  

Fair Use has a brevity clause which allows copying of a book but only up to 1,000 words 
or 10% of the book, whichever is less. (Sadker & Zittleman, 2012, p. 250). 

Module 5 Activity 

Read chapter 10 in your text, and then choose ONE of the following activities to complete. See 
attached rubric for grading criteria. 
 

1)      Find an article about a banned book. (within the past 3 years) Write a brief summary 
including the title of the book, geographical location of the banning, age group of the 
students, and the reason for banning the book. 

  

2)      Find an article about intelligent design vs. creationism in the schools. (should be 
within the past 3 years) Write a brief summary about the controversy, geographical 
location, age group of students, and any resolutions from the school system or state. 

  

3)      View a textbook currently being used in the public schools (or a text used within the 
past 3 years).  Analyze it to see if you can find any of the biases found on page 292 in 
your text. Describe any or all biases represented or provide examples of how you feel the 
text avoids bias. 

Module 6 Activity 

Read Chapter 9 
 

 Design your own dream school to provide your community a school of choice (charter, magnet, 
virtual). This can be presented in the format of your choice (ie. bullets, paragraph, power point, 
Prezi, blueprint program, etc.) Graphics are recommended.  
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 As you design your school, try to think about your educational experiences and beliefs. Think 
outside of the box – what changes could/should be made to improve education? 

 Address the following features: 

  

1. Overall theme/mission of your school 

2. Teacher credentials required (Degree, past experience, etc) 

3. Division (and possibly selection) of students.   

4. Length of school year/academic calendar/school day times 

5. Areas of study to be emphasized 

6. Design of school building 

7. Grading and assessment system 

8. Curriculum – what content courses will be required? What about electives? Will you offer 
pre-college courses, vocational courses, and life skill courses? Will foreign language be 
required or optional? 
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Discussion Board Rubric: 

 Criteria 
Level 3 
5 points 

Level 2 
4 points 

Level 1 
3 points 

Level 0 
0 points 

Development 

Post is 10-12 
sentences in 
length. Information 
presented supports 
main idea with 
details. Contains 
facts/statistics. 
Textbook research 
and terminology 
included. Relevant 
to subject area and 
content. 

Post is less than 10 
sentences in length. 
Information 
presented supports 
main idea with 
details. Contains 
facts/statistics. 
Textbook research 
and terminology not 
included. Relevance 
to subject area and 
content is somewhat 
clear. 

Post is less than 10 
sentences in length. 
Information 
presented supports 
main idea with 
details. Contains 
erroneous 
facts/statistics. 
Textbook research 
and terminology 
not included. 
Relevance to 
subject area and 
content unclear. 

No 
evidence 

Supplemental 
Source 

Within the post, at 
least one outside 
resource such as a 
video clip, website, 
reference material, 
or pictorial has 
been included along 
with a brief 
summary of the 
supplemental 
source clearly 
connecting it to the 
discussion topic. 

Within the post, at 
least one outside 
resource such as a 
video clip, website, 
reference material, 
or pictorial has been 
included along with 
a brief summary of 
the supplemental 
source; the 
connections to the 
topic are not clear. 

Within the post, at 
least one outside 
resource such as a 
video clip, website, 
reference material, 
or pictorial has 
been included but 
lacks a brief 
summary. 

No 
evidence 
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Clarity and 
Mechanics 

College level 
writing skills; 
organized logically 
and relevant to the 
topic. Correct 
grammar, 
punctuation, and 
spelling. Sources 
are cited. 

No more than 2 
mechanical errors; 
does not interfere 
with comprehension. 
Information 
presented clearly 
and relates to the 
topic. Sources are 
cited. 

Contains more than 
two mechanical 
errors; information 
presented attempts 
to relate to the 
main idea but lacks 
clear connections. 
Sources not cited. 

No 
evidence 

Peer Posts 

The student 
responds to at least 
two other postings 
in the discussion 
board. Each 
response is 4-7 
sentences and 
provides additional 
clarity or 
connections to the 
peer post. 

The student 
responds to at least 
one other posting in 
the discussion 
board. Each 
response is 4-7 
sentences and 
provides additional 
clarity or 
connections to the 
peer post. 

The student 
responds to at least 
one other posting in 
the discussion 
board. Thoughtful 
peer response 
attempts to or 
mostly meets 
requirement. 

No 
evidence 
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Module Activity Rubric: 

Criteria 
Level 4 
4 points 

Level 3 
3 points 

Level 2 
2 points 

Level 1 
1 point 

Purpose 
student remains 
purpose clearly and 
consistently 

student attempts to 
maintain purpose but 
is inconsistent 

student does not 
maintain purpose or 
purpose cannot be 
determined 

No evidence 

Content 
Development 

student states main 
idea clearly and 
supports it with 
relevant, accurate 
evidence 

student states main 
idea but supporting 
evidence is 
inadequate 

student inadequately 
states main idea; 
supporting evidence is 
missing and/or poorly 
connected to the main 
idea 

No evidence 

Organization 
student connects ideas 
in a unified manner 
using transitions 

student attempts to 
connect ideas in a 
unified manner using 
transitions 

student does not 
connect ideas in a 
unified manner using 
transitions 

No evidence 

Mechanics 

student employs 
correct grammar, 
punctuation, spelling, 
sentence structure, 
and syntax 

student has a few 
errors, but they do 
not interfere with 
comprehension 

student has numerous 
errors that interfere 
with comprehension 

No evidence 

Format 

student meets all 
assignment guidelines 
(e.g., 
formatting/citation 
requirements, 
submission guidelines, 
etc.) 

student applies 
appropriate format 
with few errors 

student does not apply 
appropriate format No evidence 
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